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School context and highlights
Athelstone School is located in the child-friendly City of Campbelltown, near the foothills of the Mount Lofty Ranges between
the River Torrens in the north and the Black Hill/Morialta Conservation parks to the south. This setting provides our students an
engaging environment for learning and for play.
This year has seen a change of leadership with exciting new directions on the horizon, however our core business remains the
same: the provision of quality teaching and learning outcomes for all students.
The opportunity for students to achieve their personal best comes through a consistent design and delivery of learning
programs by staff. Whole school agreements for literacy and numeracy currently form the basis of a balanced curriculum,
including specialist delivery of Italian, Science and PE in the Junior Primary.
In 2018 there has been a more differentiated approach to professional learning. All staff engaged with professional learning
provided by 'Back to Front Maths' programs on pupil free days, supported 12/2018by mentoring sessions and the Nature Play
conference, however two focus teachers were also able to pursue STEM500 - digital technologies training as part of the
Department for Education STEM Strategy. Two more of our teachers in the junior primary were able to develop their capacity to
deliver music education (as part of the Arts curriculum) through the Music Mentoring program. Our reception teachers also
attended the 'Play Matters:the importance of play' conference. The learning across each of these programs is already having an
impact on how children engage in learning.
During 2018 data and research continued to play an important part in informing teaching practice and responses to intervention.
The data from 2017 along with targeted funding has not only enabled us to work with students requiring additional support
through our Leveled Literacy Intervention but also to extend resourcing to support our students achieving in the higher bands in
Numeracy and Reading or just below. Initial data shows that students involved in this have made high levels of growth, beyond
what would be expected in a year.
Other highlights across the year have included the annual Sports Day, our gold medal in the ABODA band competition, the
GALA night showcasing the musical talent of Athelstone students and grand finallists in a number of sports, including basketball
and volleyball.

Governing council report
The theme of this year’s council once again has been to continue to “visibly” show the community where funds are being
invested and build upon the many educational focused purchases in 2016 and 2017. To that end the major outcomes &
activities seen in our School this year have been:
- Commenced planning for new playgrounds and an outdoor educational area
- 2 x 3D printers
- Chess sets for Chess Club
- Novel sets for all classes
- Maths kits for all classes
- Phonics readers for R -1 classes
- A new BBQ to assist with future fundraising events
- The remaining 2017 funds not allocated this year will be rolled over and combined with a portion of the 2018 funds to allocate
$10,000 to STEM resources (Science, Technology, Engineering, Maths) in 2019
- 2 toilets built in to the Studio
Our sub-committees, through many volunteer hours from governing council members and school volunteers, coordinate a vast
number of activities and support the school in key areas to ensure Athelstone is able to provide strong educational and
well-being outcomes for our children. These groups consist of the asset and policy sub committee, sports committee, finance
committee, parents & friends sub-committee, strategic planning group and the OSHC (Out of Hours School Care) advisory
group. Committees such as Parents & Friends, Sport & Strategic Planning have played a big part in raising additional funds to
put back into the school for the development and purchase of resources and equipment (as listed above). Parent involvement is
imperative to the success of these committees and we thank you all for your involvement.
This year also marks my final year on the Council and as its Chair. It has been an enormous privilege over the past 6 years to
represent the parent community in key decision making for the School and would like to thank everyone at the school for their
support over the journey. My reasons for joining the council all those years ago was to give something back to the school and
make a difference to our community, which I can confidently say has been achieved.

David Evans
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Improvement planning and outcomes
Literacy
Stephen Graham pedagogy continues to be embedded within all classrooms during 2018. Unfortunately we were unable to
work with Stephen Graham as planned due to unforeseen circumstances. This year teachers have maintained their
commitment to the whole school agreements with consistent outcomes. The Literacy and Numeracy First grant provided us with
resourcing to develop a more targeted approach, in particular with students in years 4 and 6. Data from NAPLAN Reading and
PAT-R assessments were used to identify 3 groups of students; those achieving in the higher bands of NAPLAN and PAT-R,
those just under and those not achieving the benchmarks. A staff member worked with these targeted groups and provided
coaching in literacy development for the teachers. A Reciprocal Teaching approach was the strategy used whereby
foundational reading skills are introduced through guided reading in addition to the use of scaffolded talk where students are
encouraged to read, talk and think their way through the text. The explicit teaching of comprehension strategies for thinking
about text was highly effective in improving students’ understanding and engagement with reading, students responded
positively to participating in dialogic conversations and the approach enhanced students’ abilities to work together by sharing
responsibility for the learning. Impact of the approach was seen through our ongoing collection of Running Records data where
growth for all students was experienced and for some significant growth occurred. Teachers have also engaged with trialling
this as a classroom approach with similar impact. Reading in the early years was a focus for this year's school improvement
plan with a more comprehensive response to intervention strategically applied across F-2. This involved targeted early years
support from a teacher, training of key literacy teachers and SSOs in the evidence-based minilit program and the piloting of the
program with children identified under benchmark of the phonics screening check. 2018 was the first year of the check and was
successfully implemented in the school by Year 1 teachers in September. Teachers were able to competently administer the
screen and enjoyed the process. The results validated the need for the introduction of the minilit program and some resourcing
to be directed into the purchase of decodable readers for reception children.
Numeracy
The successful integration of the proficiencies to underpin the teaching of mathematic has continued. Interrogation of NAPLAN
and PAT-M data through 2017 suggested trends in misconceptions that have been addressed through engaging Tierney
Kennedy and the team at Back to Front Maths to support teachers to develop pedagogy that identifies and provides steps to
address these misconceptions. As a result, staff over the course of the year have engaged in a program of learning across two
pupil free days and two mentoring days in the classroom. This work has informed a review of our whole school mathematics
agreement. A similar approach was also taken into mathematics as it was with literacy, outlined above. Students identified in
the higher bands, just below the higher bands and below benchmark, in years 4 and 6, engaged in learning with our numeracy
teacher with a focus on problem-solving and reasoning (identified as weaker areas of the NAPLAN and PAT-M assessments.
Growth between 2017 PAT-M results and 2018 PAT-M results varied but with the majority experiencing high rates of growth.
Tasks were designed to intellectually stretch the thinking and a mindset developed that supports the process of applying
mathematical knowledge and skills rather than a race to the correct answer. The numeracy teacher has also engaged with the
mentoring of staff.
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Performance Summary
NAPLAN Proficiency
The Dept. for Education Standard of Educational Achievement (SEA) is defined as children and young
people progressing and achieving at or above their appropriate year level. For NAPLAN, this is students
achieving in proficiency bands 1 or more above the national minimum standard for reading and numeracy.
The graph below identifies the percentage of non-exempt students enrolled in the school at the time of
NAPLAN testing, who have demonstrated achievement in NAPLAN proficiency bands at or above the SEA
for reading and numeracy.

Reading

Data Source: Dept. for Education special extract from National Assessment Program Literacy and Numeracy (NAPLAN) SA TAA data holdings,
August 2018.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. A blank graph may imply student count being less
than six across all cohorts.

Numeracy

Data Source: Dept. for Education special extract from National Assessment Program Literacy and Numeracy (NAPLAN) SA TAA data holdings,
August 2018.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. A blank graph may imply student count being less
than six across all cohorts.
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NAPLAN progress
The data below represents the growth of students from 2016 to 2018 in the NAPLAN test relative to students
with the same original score, presented in quartiles.

Reading
NAPLAN progression

Year 3-5

Year 5-7

State (average)

Upper progress group

22%

40%

25%

Middle progress group

65%

38%

50%

Lower progress group

14%

21%

25%

Data Source: Dept. for Education special extract from Student DataWarehouse, August 2018.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. Due to rounding of percentages, data may not add up to
100%.

Numeracy
NAPLAN progression

Year 3-5

Year 5-7

State (average)

Upper progress group

38%

36%

25%

Middle progress group

49%

45%

50%

Lower progress group

14%

19%

25%

Data Source: Dept. for Education special extract from Student DataWarehouse, August 2018.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. Due to rounding of percentages, data may not add up to
100%.

NAPLAN upper two bands achievement
This measure shows the number of non-exempt students enrolled at the time of NAPLAN testing who have demonstrated
achievement in the relevant NAPLAN higher bands.

No. of students who sat No. of students achieving in % of students achieving in
the test^
the upper two bands
the upper two bands**
Reading

Numeracy

Reading

Numeracy

Reading

Numeracy

Year 3 2018

58

58

30

21

52%

36%

Year 3 2016-18 average

47.3

47.3

25.7

18.0

54%

38%

Year 5 2018

44

44

19

10

43%

23%

Year 5 2016-18 average

48.0

48.0

18.3

13.7

38%

28%

Year 7 2018

48

48

15

15

31%

31%

Year 7 2016-18 average

41.3

41.3

11.3

17.0

27%

41%

Data Source: Dept. for Education special extract from NAPLAN SA TAA data holdings, August 2018.
^includes absent and withdrawn students.
*Reporting of data not provided when less than six students in the respective cohort.
**Percentages have been rounded off to the nearest whole number.
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School performance comment
2018 NAPLAN results are mixed. We continue to perform above the state, in terms of mean scores, in all domains except in
year 3 spelling, where the performance was slightly below. We achieved above the national mean score in years 5 and 7
reading, year 7 writing, year 5 and 7 grammar and punctuation and year 7 numeracy and spelling. These stand out as areas of
strength but highlight the early years as an area to investigate for improvement.
There is a correlation between year 3, 5 and 7 NAPLAN outcomes in reading and numeracy to PAT-R and PAT M results,
particularly in reading. There is some gain in numeracy between NAPLAN in May and the PAT-M testing in September,
especially at year 7.
Year 6 PAT-R demonstrates 96% of children achieving the SEA benchmark or above and Year 4 and 6 PAT M is also showing
a larger percentage of children achieving the benchmark or above (98% and 91% respectively). This reflects the successful
implementation of our Literacy and Numeracy First targeted approach at these year levels.
Additional data tells us that students maintain their progress level (at a rate of 65%) in NAPLAN reading and numeracy with
only minor fluctuations of those that have increased in progress or decreased. Our aim is to see more children experiencing an
increase in progress. This has been evident with children learning in the Literacy and Numeracy First groups measured by their
PAT-M, PAT-R results between 2017 and 2018.
Achievement in the higher bands is slightly higher than the 3 year average. The challenge will be to maintain these children
within the two upper bands while also achieving upper progress.
The 2019-2021 school improvement plan will outline ongoing actions that will support staff to address challenges of practice
identified through the analysis of this data. Targeted professional learning in maths pedagogy and collaboration with our
partnership sites on learning design for stretch and challenge, assessment and moderation processes will continue to ensure
the successful outcomes for students.
Reading and Mathematics continues to be a whole site priority with the ongoing development of quality, differentiated
classroom instruction coupled with targeted intervention strategies, including minilit and Toosmart Maths for children in the early
years. Our year 3/4 teachers will be working with Back to Front maths to identify and fix misconceptions while developing
children's confidence in multi-step problem solving.
Year 6 students and teachers will continue to be targeted for stretch and challenge in maths through our Numeracy First model.

Attendance
Year level

2015

2016

2017

2018

Reception

93.4%

93.8%

93.6%

95.6%

Year 1

93.1%

94.0%

93.4%

95.3%

Year 2

93.3%

93.6%

93.9%

95.5%

Year 3

94.3%

95.0%

93.3%

95.1%

Year 4

94.5%

91.3%

92.0%

94.2%

Year 5

95.7%

94.1%

93.6%

92.6%

Year 6

93.9%

93.8%

93.3%

93.6%

Year 7

93.7%

91.7%

93.9%

94.0%

Total

94.0%

93.4%

93.4%

94.6%

Data Source: Site Performance Reporting System (SPER), Semester 1 attendance.
Note: A blank cell indicates there were no students enrolled.
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Attendance comment
Our attendance continues to improve, only being slightly under the Department for Education target of 95%. 61% of students
have attended 95-100% of days, 22% between 90-95% of days and we have approximately 17% of our students who are
habitual/chronic non-attenders. Being ill without a certificate makes up approximately 50% of recorded absences, with a further
35% for family/social or cultural reasons (this includes vacation periods). Attendance is one of the key factors in a child's
positive learning outcomes so it is pleasing to see that attendance at school is valued by the community.

Behaviour management comment
Reported bullying and harassment continue to be kept to a minimum as student numbers continue to grow. POOCH and the 6/7
Leadership Program continue to have impact as a restorative process for managing conflict between children . We have
partnered with Family Zone, pro-actively supporting parents/caregivers to manage and monitor on-line spaces of their children.
The 2018 Wellbeing Engagement Collection data indicates that there are some children experiencing verbal and social bullying,
the prevalence of which is occurring in years 6 and 7. This year we have focused on children being up-standers, not bystanders
to bullying and this is evident from the number of children who report the behaviour of other children to a staff member.

Client opinion summary
Perspectives Survey for Staff
This was the first year of the new Perspectives survey for staff. The survey measured the level of staff engagement and school
climate, an index representing the proportion of positive responses. 69% of staff (25/36) completed the survey. The overall
engagement score was 76%, 6 points above the Department for Education average and falling in the top quartile. Our school
climate was measured at 69%. From this survey we will be looking at active strategies for challenging each other's work,
providing more opportunities for recognition of high performing staff, and ensuring that all staff are valued for their contributions.
The results somewhat reflected the changes in leadership in the earlier parts of the year.
Parent Opinion Survey
The parent opinion survey was sent out during Term 3. This year we had a response rate of 23%. The survey results show an
overall positive sentiment of 79%, with a negative sentiment down to 4% from 7% in 2017. This year the survey returned an
average rating of 4.0 with parents agreeing that teachers expect children to do their best, that parents can speak with teachers
that their children feel safe and like being at school.
Students
Students continue to enjoy the opportunities provided through the school. Participation in sports and music is high and is
celebrated throughout the year as they achieve excellence in their chosen endeavours. The Gala Night, Sport's Presentation
Night and Year 7 Graduation are highlights but each day children are able to experience success. Our senior students take on
a wide range of leadership roles across media, logistics, school climate, kitchen garden and young scientists teams and provide
executive support to the SRC. Students provide feedback to us on their emotional wellbeing, learning readiness, engagement
at school and their health and wellbeing outside of school through the Wellbeing Engagement Collection survey. Students in
years 4-7 reported high levels of emotional wellbeing with an area for improvement to be found in emotional regulation. They
are also have sound levels of learning readiness, however the survey responses indicate the need to improve cognitive
engagement and perseverance. Engagement and connectedness to school was also high. Outside of school sleep, or lack
thereof was a reported concern, as was a lack of participation in music and the arts.
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Intended destination
School
Leave Reason

Number

%

Employment

0

NA

Interstate/Overseas

10

12.7%

Other

0

NA

Seeking Employment

0

NA

Tertiary/TAFE/Training

0

NA

Transfer to Non-Govt School

9

11.4%

Transfer to SA Govt School

49

62.0%

Unknown

11

13.9%

Unknown (TG - Not Found)

0

NA

Data Source: Education Department School Administration System (EDSAS) Data extract Term 3 2018.

Relevant history screening
Athelstone School is compliant with the Department for Education relevant history screening checks provided through the
Department of Human Services. As new volunteers are cleared they now also undertake on-line training for responding to
abuse and neglect in education and care settings and Department for Education induction training. We currently have 105
active volunteers supporting our school. Volunteers listen to children read, attend excursions and assist with various other tasks
around the school.

2018 annual report to the community

| Athelstone School

8

Teacher qualifications and workforce composition
All teachers at this school are qualified and registered with the SA Teachers Registration Board.
Qualification Level

Number of Qualifications

Bachelor Degrees or Diplomas

43

Post Graduate Qualifications

8

Data Source: Dept. for Education HR Management Reporting System, extracted Term 3 2018.

Please note: Staff who have more than 1 qualification will be counted more than once in the above qualification
table. Therefore the total number of staff by qualification type may be more than the total number of teaching
staff.

Workforce composition including Indigenous staff
Teaching Staff

Non-Teaching Staff

Indigenous

Non-Indigenous

Indigenous

Non-Indigenous

0.0

23.9

0.0

7.0

0

28

0

9

Full-Time Equivalents
Persons

Data Source: Dept. for Education HR Management Reporting System, extracted Term 3 2018.

Financial statement
Funding Source
Grants: State
Grants: Commonwealth

Amount
$2 888 406.50

$8 387.48

Parent Contributions

$335 819.11

Fund Raising

$16 449.21

Other

59 558.44

Data Source: Education Department School Administration System (EDSAS).

2018 school annual report: Tier 2 funding report*
*Tier 2 funding provides additional resources to support students who are unlikely to obtain the desired outcomes without further support.

Tier 2 funding
section

Targeted funding for
individual students

Targeted funding for
groups of students

Program funding for
all students

Other discretionary
funding

Tier 2 category (where applicable
to the site)

Briefly describe how the 2018 funding was used to improve the relevant Outcomes achieved or progress
Standard of Educational Achievement (SEA) outcomes
made towards these outcomes

Improved behaviour management and Increase in social and emotional support for students, POOCH program and
investment in pastoral care.
engagement

Students receiving support are able to
focus on their learning more
thoroughly.

Improved outcomes for students with
an additional language or dialect

EALD students have received support from 2 EALD teachers over the year. The
support provides English language support to develop reading and writing skills.

Students receiving support are
achieving the SEAs.

Improved outcomes for students with
disabilities

Collaborative development of NEPs; monitoring and tracking student goals, SSO
support, 1:1 support for 13 students with disabilities.

Improved outcomes for
• rural and isolated students
• Aboriginal students
• numeracy and literacy
including early years support
First language maintenance and
development
Students taking alternative pathways
Students with learning difficulties
grant

Collaborative development of Individual learning plans for students with identified
learning difficulties as well as the coninuation of the following targeted intervention
programs

Australian Curriculum

Support for Music Mentoring program and additional support for STEM 500

Aboriginal languages programs
initiatives

NA

Better schools funding

Used to resource in class support for literacy and numeracy

Specialist school reporting (as
required)

NA

Increasing percentage of students
achieving the SEA benchmarks.
Improved capacity of teachers to
deliver Music in the junior primary. Im

1. Early years phonological awareness intervention
Year 3-7 Levelled Literacy Intervention
Literacy and Numeracy First for children in year 4 and 6
Miniliit training and implementation
Resources to support early years reading

Improved outcomes for gifted students NA

Primary school counsellor (if
applicable)

Counseling support for students with a focus on wellbeing, anti-bullying and
harassment.

Continues to reinforce positive
behaviours, wellbeing an attendance.

